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Abstract 

The purpose of this study is to compare the assessment results of social skills of students with 
mental retardation by their teachers and mothers through relational model by using descriptive 
statistics. The research group in this study consisted of mothers and teachers of 562 children with 
mental retardation aged between 6 and 12 who enrolled in special education schools and special 
classes. For 6-12 age group, Teacher Form of Social Skills Rating System (SSRS-TF) and Parent 
Form of Social Skills Rating System (SSRS-PF) were used to collect data. Initially, this study in¬ 
vestigated whether there was a relation between the mother and teacher assessment results of 
social skills of students with mental retardation. Then it examined whether the social skills of stu¬ 
dents with mental retardation differ according to the various variables such as gender, age, level 
of retardation, and additional disability. According to the results of analysis, a high correlation was 
found between the total scores of social skills scale obtained after mother and teacher assess¬ 
ments. Additionally, a high correlation was found between externalizing behavior subscale score 
and hyperactivity subscale score and the assertiveness subscale score of teachers and parents 
forms. Moreover, a high correlation was observed between the total scores of problem behavior 
subscales of teachers and parents forms. There is a moderate relationship between cooperation 
skills subscales score, self-control skills subscales score and internalizing problem behaviors 
subscales score. In addition, the social skills of the girls are more than those of the boys, and their 
problem behaviors are lower than those of the males. The social skills of the students with mental 
retardation who are in 6-9 age group are significantly lower than those of the students who are in 
10-12 age group, and problem behaviors do not differ according to age of the students. 
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One of the most important challenges individuals 
with mental retardation face while interacting with 
their peers and other people is their deficiency in 
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social skills (Heiman & Margalit, 1998; Merrell & 
Gimpel, 1998; Sargent, 1991). Cognitive limitation 
is considered to the most important factor for the 
inadequate social skills of students with mental re¬ 
tardation (Gumpel, 1994). Greenspan and Shoultz 
(1981) state that cognitive limitations of individu¬ 
als with mental retardation adversely affect their 
decision making about how to behave in some 
certain situations (cited in Huang & Cuvo, 1997). 
Therefore, it is noted that students with mental re¬ 
tardation are unable to master social skills and have 
difficulty in generalizing the learnt social skills in 
different environments (Sargent, 1991; Warger & 
Rutherford, 1996). Moreover, it is accepted that 
students who lack social skills display problem be¬ 
haviors to express themselves and thereby the need 
to decrease such problem behaviors and teach soci- 
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al skills have been emphasized (Merrell & Gimpel, 
1998; Russell & Forness, 1985; Sargent). 

Prior to teaching social skills, social skills of stu¬ 
dents need to be assessed (Gresham, 1997; Merrell, 
2001). Rating scales, one of the commonly used 
assessment techniques, are applied to self-assess 
the social skills of the individual also used to be as¬ 
sessed by significant people such as parents and te¬ 
achers (Gresham & Elliott, 1987; Luiselli, McCarty, 
Coniglio, Zorilla-Ramirez, & Putnam, 2005; Mer¬ 
cer & Mercer, 2005; Oppenheim, 1966; Zirpoli 8c 
Melloy, 1997). Numerous behavior rating scales 
have been developed to assess social skills. The 
most widely used of these is the Social Skills Rating 
System (SSRS) (Gresham & Elliot, 1990). SSRS is 
used to assess social skills of children at different 
ages and with varying characteristics; additionally, 
it is used to compare social skills of children with 
and without insufficiency (Bramlett, Smith, 8c 
Edmonds, 1994; Fagan 8c Fantuzzo, 1999; Fujiki, 
Brinton, 8c Todd, 1996; Lyon, Albertus, Birkinbi- 
ne, 8c Naibi, 1996; Macintosh 8c Dissanayake, 2006; 
Merrell 8c Popinga, 1994; Oord et al., 2005; Silver, 
Elder, 8c DeBolt, 1999). The researchers believed 
that evaluation of skills in schools and at home 
would provide valuable insights and accordingly 
assessed social skills of children by collecting data 
from both the parents and teachers. The findings 
reveal that parents and teachers assess social skills 
in a different way and there is a low and medium 
level relation between parent and teacher assess¬ 
ment (Fagan 8c Fantuzzo; Macintosh 8c Dissanaya¬ 
ke; Manz, Fantuzzo, 8c McDermott, 1999; Merrell 
8c Popinga). 

There has been an increase during the last decade 
in the studies examining social skills and compe¬ 
tencies of students with disability and the effects 
of social skills training programs in Turkey; addi¬ 
tionally, social skills of children with different cha¬ 
racteristics have been assessed by the parents and 
teachers in many studies (Baydik 8c Bakkaloglu, 
2009; (^olak, 2007; Poyraz Tuy, 1999; Sucuoglu 8c 
Ozok^u, 2005; Vuran, 2005). Nevertheless, there 
is no such study in Turkey which focuses on the 
assessment of social skills of children with mental 
retardation in special education schools and class¬ 
rooms by their mothers and teachers. However, as¬ 
sessment by mothers and teachers would provide 
more detailed and valid information of children 
with mental retardation (Glover-Gagnon, Nag¬ 
le, 8c Nickerson, 2007). The main purpose of this 
research is to determine the relation between the 
social skills assessment of students with mental re- 
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tardation by their mothers and teachers. This study 
also aims to examine the see whether there are 
any changes observed in the SSRS subscale scores 
of children with mental retardation depending on 
their age, gender, degree of disability and any extra 
disability. 

Method 

Research Design 

This descriptive study is based on the relational 
scanning model (Karasar, 2006) for the assessment 
of social skills and problem behaviors of children 
with mental retardation by their mothers and te¬ 
achers. 

Population of the Study 

The students with mental retardation aged 6-12 
forms the population of the study. 

Sampling 

Convenience sampling technique (Ozen 8c Gill, 
2007) was used to determine the sampling for the 
study. Following this technique, the sampling of the 
study was composed of 562 students with mental 
retardation aged 6-12 who are in special education 
schools and classroom, their mothers and teachers 
in Ankara, Bolu, istanbul and Bursa. The students 
in the study group have varying mental retardati¬ 
on; 49.1% of them are at the mild and 50.8% are 
at the moderate level. Eighty-three percent of the 
277 participating teachers are female whereas 17% 
of them are male. The teachers are graduates from 
various programs; 23.5% of them are from special 
education teaching, 31% are from classroom teac¬ 
hing, 28.2% are from child development and 17.3% 
are from various programs. 

Data Collection Instruments 

Parent Form of Social Skills Rating System (SSRS- 
PF) for 6-12 age group, developed by Gresham and 
Elliott (1990) was used to collect data. 

Parent Form of Social Skills Rating System 
(SSRS-PF): SSRS-PF includes Social Skills Inven¬ 
tory (SSI-PF) and Problem Behavior Scale (PBS- 
PF) as two separate scales. SSI-PF has subscales of 
assertiveness, cooperation, responsibility and self- 
control. There are 40 items in the scale and the total 
score varies from 0 to 76. Problem Behavior Scale 
(PBS-PF) has the subscales of externalizing beha- 
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viors, internalizing behaviors and hyperactivity. 
Total score obtained from PBS-PF ranges from 0 
to 36 where the higher scores mean the high level 
of problem behaviors of the children. The validity 
and reliability of SSI-PF (6-12) were carried out by 
§ahin (2006) in Turkey with the data collected from 
third grade primary school students with normal 
development processes. On the other hand, as the 
validity and reliability of PF for the students with 
mental retardation fit factor analysis for the data 
collected by Qifci-Tekinarslan, Sazak-Pinar, and Su¬ 
cuoglu (2010) exploratory factor analysis (Kalayci, 
2005) was conducted. It is observed the four factors 
are kept as in the original scale: responsibility, co¬ 
operation, assertiveness and self-control. Internal 
consistency coefficient for total score of SSI-PF is 
found to be .94, for the subscale of cooperation .86, 
for assertiveness subscale .83, self-control subscale 
.77 and .86 for the responsibility subscale. On the 
other hand, the Cronbach’s alfa internal consistency 
coefficient for the PBS-PF total score is determined 
to be .84 and for each subscale respectively as fol¬ 
lowing; .77 for externalizing subscale, .59 for inter¬ 
nalizing subscale and .95 for hyperactivity subscale. 

SSRS Teacher Form Includes Three Separate 
Scales: Social Skills Inventory (SSI-TF), Problem 
Behavior Scale (PBS-TF) and Academic Competen¬ 
cies Scale (ACS-TF). Validity and reliability of SSRS 
Teacher Form was carried out by Sucuoglu and 
Ozok<;u (1995) with data collected from students 
with and without mild level mental retardation. 
The study group of this research is students with 
medium level retardation; therefore, validity and 
reliability of TF were re-conducted. The analyses 
reveal that SSI-TF total for Cronbach’s alpha coef¬ 
ficient is .94, .88 for the cooperation, .89 for the as¬ 
sertiveness and .84 for the self-control factor. Addi¬ 
tionally, Cronbach’s alpha coefficient PBS-TF total 
score is .86, .82 for the externalizing behavior, .76 
for the internalizing behavior and .81 for the hype¬ 
ractivity factor. Cronbach’s alpha coefficient for the 
ACS-TF total score is .95. 

Data Collection and Analysis 

The students with mental retardation and their 
mothers in the study sample were contacted thro¬ 
ugh school administration and classroom teachers. 
The mothers were asked to answer the questions at 
home following the instructions on the SSRS-PF 
and submit the forms to the school administrators 
or the classroom teachers. The teachers completed 
the forms in classrooms by assessing the social 
skills of each student separately. 


Findings 

Consistency between the PF and TF subscale and 
total scores of social skill assessment of children 
with mental retardation by their parents and te¬ 
achers was analyzed through Pearson’s correlation 
coefficient. Cohen (1988) acknowledged that if 
the correlation coefficient is 0.10 it is considered 
low if between 0.30 and 0.50 it is medium and if 
more than 0.50 it is of high relation (cited in Ood 
et al., 2004). Based on these criteria, there is a line¬ 
ar, positive and high correlation between the total 
scores of SSI-TF and SSI-PF. A high correlation is 
seen between the total scores of PBS-TF and PBS- 
PF. Moreover, there is a medium level correlation 
between the cooperation subscale scores of SSI-TF 
and SSI-PF forms; a high correlation between the¬ 
ir assertiveness subscales, a medium correlation 
between self-control subscales; a high correlation 
between externalizing behaviors subscales; a medi¬ 
um level between internalizing behaviors subscales; 
and finally, a high correlation between hyperacti¬ 
vity subscales. Responsibility subscale in the SSI-PF 
is not included in the SSI-TF. A high correlation is 
identified between the SSI-TF subscales of respon¬ 
sibility and assertiveness and SSI-TF total score. In 
summary, social skills of children with mental re¬ 
tardation assessment by their teachers and mothers 
are observed to be fairly consistent. 

The analyses conducted to determine the effects of 
gender, age, disability status and additional disabili¬ 
ties on the students’ social skills and problem beha¬ 
viors are based on the date collected through SSRS 
Teacher Form and t-test was applied as the data 
were normally distributed (Qapri 8c Kan, 2006). As 
a result, SSI-TF total scores and assertiveness subs¬ 
cale scores of female are found to be higher than 
those of the male. SSI-TF total scores, assertiveness 
and self-control scores of children with retardation 
in the 6-9 age group are observed to be significantly 
lower than those in the 10-12 age group. Students 
in the study group who are enrolled in special 
education classes are referred to as with the mild 
mental retardation whereas those who are enrolled 
in special education schools as with the medium 
mental retardation at level (Milli Egitim Bakanligi 
[MEB], 2011). SSI total and subscale scores of mild 
mental retardation students are found to be higher 
than those of medium mental retardation group 
and the difference is statistically significant. The 
medium mental retardation students are observed 
to have higher scores in total and subscales of PBS- 
TF except for the externalizing subscale and the 
difference is statistically significant. Furthermore, 
students with additional disabilities display higher 
scores than those without additional disabilities in 
the total and subscale scores of SSI-TF; the mean 
difference between the two groups is significant. 
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Discussion 

In this study, the consistency between the mother 
and teacher assessment of social skills and problem 
behaviors of children with mental retardation is 
questioned. A high correlation between the parent 
and mother assessment was observed in the total 
score and assertiveness subscale of SSI and total, 
externalizing problem behaviors and hyperactivity 
subscales of PBS. This finding corresponds to the 
research findings of Gresham and Elliott (1990) 
and Shahim (2001). Social behaviors are known to 
be context-dependent (Achenbach, McConaughy, 
& Howeell, 1987; Kazdin, 1979 cited in Gresham 
8c Elliott, 1990). Merydith (2001) states that the 
difference between the teacher and parent assess¬ 
ments can be eliminated when number of children 
assessed is equalized; additionally, it can improve 
the consistency if a teacher assesses a single stu¬ 
dent as do the parents (cited in Demir, 2009). In 
this study, the majority of the special education te¬ 
achers have known the children for more than six 
months and this could have led the increase in the 
correlation between the mother and teacher assess¬ 
ments. Furthermore, teachers in special education 
classes might have spent more time in filling out 
the scale than classroom teachers as they have fe¬ 
wer students; thus, the harmony between assessors 
could have been increased. 

A medium level relation between the assessments 
of mothers and teachers in the cooperation and 
self-control subscales of SSI and internalizing 
problem behaviors subscale of PBS is seen. There 
are studies in which a medium level consistency 
between mothers and parents is observed (Bram- 
lett et al., 1994; Shahim, 2001) whereas there are 
also some that reveal low level of consistency (De¬ 
mir, 2009; Fagan 8c Fantuzzo, 1999; Glover-Gagnon 
et al., 2007; Koning 8c Magill-Evans, 2001; Macin¬ 
tosh 8c Dissanayake, 2006; Manz et al., 1999; Mer- 
rell 8c Popinga 1994; Oord et al., 2004). Researchers 
who investigated the harmony between the parent 
and teacher assessments report that the degree of 
consensus is generally below the average (Achen¬ 
bach et al., 1987; Cai et al., 2004 cited in Uyamk- 
Balat, §im§ek, 8c Akman, 2008). Gresham and 
Elliott (1990) attribute the reason for the low level 
of relation between assessors to the fact that they 
interpret the behaviors they observe according to 
their own perceptions. 

In many studies examining social skills, as social 
skills are associated with problem behaviors, stu¬ 
dents’ problem behaviors are also assessed (Fagan 
8c Fantuzzo, 1999; Hinshaw, Han, Erhardt, 8c Hu¬ 
ber, 1992; Poyraz Tuy, 1999; Winsler 8c Wallace; 
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2002). This study also reports that there is an ad¬ 
verse relation between social skills and problem be¬ 
haviors, students with mental retardation who have 
low social skills display more problem behaviors. 

This study investigates the effect of demographic va¬ 
riables; gender variable is found to influence social 
skills and total SSI-TF as well as assertiveness subs¬ 
cale score average of the female is higher than those 
of the male. Gresham and Elliott (1990) concluded 
that girls have more social skills than boys in all age 
levels (preschool, primary and high school). Some 
studies conducted in our country show the effect of 
gender on social skills (Atilgan, 2001; Bulbul, 2008; 
Dint;, 2002; Gultekin, 2008; Ko^ak 8c Tepeli, 2006; 
Merrell, 1994; Sucuoglu 8c Ozok^u, 2005) and some 
show no effect (Demir, 2009; Gulay, 2004; Poyraz 
Tuy, 1999; Seven, 2008). The findings are in parallel 
to those displaying no effect of gender on problem 
behavior ((Jifci 8c Cora-ince, 2002; Poyraz Tuy; Su¬ 
cuoglu, 2003) while contradicts to findings stating 
that male have more problem behaviors than fema¬ 
le (Atilgan, 2001; (Ji^ek^i, 2000; Gresham 8c Elliott, 
1990; Gultekin, 2008; Ko<;ak 8c Tepeli, 2006; Sucu¬ 
oglu 8c Ozok^u, 2005). 

Regarding the effect of age variable on the social 
skills and problem behaviors, the results support the 
findings about the increase in age along with the so¬ 
cial skills (Kapikiran, ivrendi, 8c Adak, 2006; Ko^ak 
8c Tepeli, 2004; Merrell, 1994; Poyraz-Tiiy, 1999). In 
this study, age was found not to be effective on prob¬ 
lem behaviors. This finding is supported by some 
studies (Achenbach 8c Edelbrok, 1986; Gresham 8c 
Elliot, 1990), while some do not (Demir, 2009; Su¬ 
cuoglu, 2003; Sucuoglu 8c Ozok^u, 2005). 

The more the degree of mental retardation interfe¬ 
rence increases, the more incapable these individu¬ 
als become in their social skills (Sargent, 1991; War- 
ger 8c Rutherford, 1996). This study also concluded 
that students with medium mental retardation have 
less social skills but more problem behaviors than 
students with mild mental retardation. Problem be¬ 
haviors increase depending on the degree of men¬ 
tal retardation interference (Ozen, (Jolak, 8c Acar, 
2002; Sucuoglu, 2003; Vostanis et al., 1996). 

The last finding of this study points out that additi¬ 
onal disability of children with mental retardation 
negatively influences their social skills. Accordingly, 
students with additional disabilities such as vision 
or hearing impairments have lower SSI total and 
subscale scores than those without any additional 
disabilities. The multiple deficiency state complica¬ 
tes acquisition of social skills and limits the social 
interaction (Hallahan 8c Kauffmann, 2003). This 
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finding can further be studied examining the rela¬ 
tion between additional disability and social skills 
in detail. Furthermore, students with different age 
groups, different deficiencies and their social skills 
could be compared. The amount of training period 
of students with mental retardation is not addressed 
in this study and it forms a limitation to the study. 
Further studies can focus on the effect of duration 
of training on social skills and problem behaviors. 

References/Kaynak^a 

Achenbach, T. M., McConaughy, S. H., 8c Howell, C. T. (1987). 
Child/adolescent behavioral and emotional problems: Implica¬ 
tions of cross-informant correlations for situational specificity. 
Psychological Bulletin, 101, 213-232. 

Achenbach, T. M., 8c Edelbrock, C. S. (1986). Manual for the 
child behavior checklist. Burlington: University of Vermont. 

Atilgan, G. (2001). Okuloncesi egitim kurumlarina devam 
eden ve etmeyen ilkogretim l.kademe l.devre ogrencilerinin 
sosyal beceri ozelliklerinin kargilagtinlmasi. Yayinlanmami§ 
yiiksek lisans tezi, Sel^uk Universitesi, Sosyal Bilimler Ens- 
titiisii, Konya. 

Baydik, B. ve Bakkaloglu, H. (2009). Alt sosyo ekonomik dii- 
zeydeki ozel gereksinimli olan ve olmayan ilkogretim ogrenci¬ 
lerinin sosyometrik statiilerini yordayan degi^kenler. Kuram ve 
Uygulamada Egitim Bilimleri, 9, 402-447. 

Bramlett, R. K., Smith, B. L., 8c Edmonds, J. (1994). A 
comprasion of nonreferred, learning-disabled, and mildly 
mentally retarded students utilizing the Social Skills Rating 
Systems. Psychology in the Schools, 31(1), 13-19. 

Bulbul, N. E. (2008). 4 ya$ gocuklarinin sosyal becerilerinin bazi 
degigkenler agisindan degerlendirilmesi. Yayimlanmami§ yiiksek li¬ 
sans tezi, Ankara Universitesi, Egitim Bilimleri Enstitiisii, Ankara. 

gapri, B. ve Kan, A. (2006). Ogretmen ki§ilerarasi oz yeterlik 
6l<;eginin Tiirk^e formunun ge^erlik ve giivenirlik $ali§masi. 
Mersin Universitesi Egitim Fakiiltesi Dergisi, 2 (1),48-61. 

gi^ek^i, A. (2000). 10-15 ya§ grubundaki engelli bireyler ile en- 
gelli olmayan bireylerin davramg problemlerinin kargilagtirmali 
olarak incelenmesi. Yaymlanmami§ yiiksek lisans tezi, Ankara 
Universitesi, Sosyal Bilimleri Enstitiisii, Ankara. 

Qfci-Tekinarslan, i., Sazak-Pinar, E. ve Sucuoglu, B. (2010). Zi- 
hin engelli ogrencilerin sosyal becerilerinin ebeveynleri ve ogret- 
menleri taraftndan degerlendirilmesi. Abant izzet Baysal Uni¬ 
versitesi Bilimsel Ara$tirma Projesi, Proje no: 2008.02.07.273 

gifci, i. ve Cora-Ince, N. (2002). Zihinsel engelli ogrencilerin 
davram§ problemlerinin ogretmen adaylari tarafindan belir- 
lenmesi. XII: Ulusal Ozel Egitim Kongresi Bildiri Kitabi i<;inde 
(s. 149-162). Ankara: Ankara Universitesi Egitim Bilimleri Fa¬ 
kiiltesi yayinlari, Yayin No: 193. 

golak, A. (2007). Kaynagtirma uygulanan bir ilkogretim simfin- 
daki sosyal yeterlik ozelliklerinin betimlenmesi ve iyilegtirilmesi 
gahfmasi. Yayinlanmami§ doktora tezi, Anadolu Universitesi, 
Egitim Bilimleri Enstitiisii, Eski§ehir. 

Demir, §. (2009). Otizmli gocuklarin sosyal becerilerinin farkli 
degifkenler agisindan degerlendirilmesi. Yayinlanmami§ yiiksek 


lisans tezi, Ankara Universitesi, Egitim Bilimleri Enstitiisii, 
Ankara. 

Din^, B. (2002) Anaokuluna devam eden 5 ya§ grubu gocukla- 
rina kigilerarasi problem gozme becerilerinin kazandtrilmasinda 
egitimin etkisinin incelenmesi. Yaymlanmami§ doktora tezi, Ha- 
cettepe Universitesi, Saglik Bilimleri Enstitiisii, Ankara. 

Fagan, J., & Fantuzzo, J. W. (1999). Multirater congruence on 
the SSRS: Mother, father and teacher assessment of urban Head 
Start childrens social competencies. Early Childhood Research 
Quartely, 14 (2), 229-242. 

Fujiki, M., Brinton, B., 8c Todd, C. M. (1996). Social skills of 
children with specific language impairment. Language, Speech, 
and Hearing Services in Schools, 27, 195-202. 

Glover-Gagnon, S., Nagle, R. J., 8c Nickerson, A. B. (2007). 
Parent and teacher rating of peer interactive play and social 
emotional development of preschool children at risk. Jouranl 
of Early Intervention, 29 (3), 228-242. 

Gresham, F. M. (1997). Social competence and students with 
behavior disorders: Where we’ve been, where we are, and whe¬ 
re we should go. Education and Treatment of Children, 20 (3), 
233-250. 

Gresham, F. M., 8c Elliott, S. N. (1987). Social skill deficits of 
learning-disabled students: Issues of definition, classification, 
and assessment. Journal of Reading Writing and Learning Disa¬ 
bilities International, 3 (2), 131-148. 

Gresham, F. M., 8c Elliott, S. N. (1990). Social skills rating 
system. Circle Pines, MN: American Guidance Sevice. 

Gumpel, T. (1994). Social competence and social skills training 
for persons with mental retardation: An expansion of a beha¬ 
vioral paradigm. Education and Training in Mental Retardation 
and Developmental Disabilities, 29 (3), 194-201. 

Gulay, H. (2004). Korunmaya muhtag gocuklarla ailesi ileyaga- 
yan 6 ya§ gocuklarinin sosyal becerilerinin kargilagtinlmasi. Ya- 
yinlanmami§ yiiksek lisans tezi, Hacettepe Universitesi, Sosyal 
Bilimler Enstitiisii, Ankara. 

Giiltekin, S. E. (2008). 5 Yag gocuklarinin sosyal becerilerinin 
bazi degigkenler agisindan degerlendirilmesi. Yayinlanmami§ 
yiiksek lisans tezi, Ankara Universitesi, Egitim Bilimleri Ens- 
titusii, Ankara. 

Hallahan, D. P., 8c Kauffman, J. M. (2003). Exceptioanal lear¬ 
ners. Introduction to special education (7th ed.). New Jersey: 
Prentice Hall. 

Heiman, T., 8c Margalit, M. (1998). Loneliness, depression, and 
social skills among students with mild mental retardation in 
different educational settings. The Journal of Special Education, 
32 (3), 154-163. 

Hinshaw, S. R, Han, S., Erhardt, D., 8c Huber, A. (1992). In¬ 
ternalizing and externalizing behavior problems in preschool 
children: Correspondence among parent and teacher ratings 
and behavior observations. Journal of Clinical Child Psychology, 
21 (2), 143-150. 

Huang, W., 8c Cuvo, A. J. (1997). Social skills training for adults 
with mental retardation in job-related settings. Behavior Modi¬ 
fication, 21 (1), 33-44. 

Kalayci, §. (2005). SPSS uygulamali gok degigkenli istatistik tek- 
nikleri. Ankara: Asil Yaymevi. 


2787 





EDUCATIONAL SCIENCES: THEORY & PRACTICE 


Kapikiran, N., Ivrendi, A. ve Adak, A. (2006). Okul oncesi 90 - 
cuklannda sosyal beceri: Durum saptamasi. Pamukkale Uni- 
versitesi Egitim Fakiiltesi Dergisi, 19 (1), 20-28. 

Karasar, N. (2006). Bilimsel ara§tirma yontemleri. Ankara: Nobel. 

Ko^ak, N. ve Tepeli, K. (2006, Haziran). 4-5 ya§ qocuklarimn 
sosyal ilifkiler ve ifbirligi davraniflarimn $e$itli degifkenler 
agtsindan incelenmesi. l.Uluslararasi Okul Oncesi Egitim 
Kongresi’nde sunulan bildiri, Marmara Universitesi, Ataturk 
Egitim Fakiiltesi, Istanbul. 

Konning, C., 8 c Magill-Evans, J. (2001). Social and language 
skills in adolescents boys with Asperger Syndrome. Autism, 5, 
23-36. 

Luiselli, J. K., McCarty, J. C., Coniglio, J., Zorilla-Ramirez, C., 
8 c Putnam, R. F. (2005). Social skills assessment and interven¬ 
tion: Review and recommendations for school practitioners. 
Journal of Applied School Psychology, 21 (1), 21-38. 

Lyon, M. A., Albertus, C., Birkinbine, J., 8 c Naibi, J. (1996). A 
validity study of the social skills rating system-teacher version 
with disabled and nondisabled preschool children. Perceptual 
and Motor Skills, 83 (1), 307-316. 

Macintosh, K., 8 c Dissanayake, C. (2006). Social skills and prob¬ 
lem behaviours in school aged children with high-functioning 
autism and Asperger’s disorder. Journal of Autism and Other 
Developmental Disorders, 36, 1065-1076. 

Manz, P. H., Fantuzzo, J. W., 8 c McDermott, P. A. (1999). The 
parent version of the preschool social skills rating scale: An 
analysis of its use with low-income, ethnic minority children. 
School Psychology Review, 28 (3), 493-504. 

Mercer, C. D., 8 c Mercer, A. R. (2005). Teaching students with 
learning problems (7th ed.). Upper Saddle River, NJ: Pearson/ 
Merrill Prentice-Hall. 

Merrell, K. W., 8 c Gimpel, G.A. (1998). Socail skills of children 
and adolescents. Conceptualization, assessment, treatment. Lon¬ 
don: Lawrence Erlbaum Associates Publishes. 

Merrell, K. W., 8 c Popinga, M. (1994). Parent-teacher concor¬ 
dance and gender differences in behavioral ratings of social 
skills and social-emotional problems or primary-age children 
with disabilities. Diagnostique, 19, 1-14. 

Merrell, K. W. (1994). Test Manuel Of Preschool and Kindergar- 
den Behavior Scales. Brandon: Clinical Psychology Publishing 
Company. 

Merrell, K. W. (2001). Assessment of childrens social skills: 
Recent developments, best practices, and new directions. Ex¬ 
ceptionality, 9 (2), 3-18. 

Milli Egitim Bakanhgi (MEB). (2011). Milli Egitim Bakanligi 
Ozel Egitim Hizmetleri Yonetmeligi. http://mevzuat.meb.gov.tr/ 
html/26184_0.html adresinden 27 Eyliil 2011 tarihinde edinilmi§tir. 

Oord, V. S., Meuleni, E. M., Prins, P. J., Oosterlaan, J., Buitelaar, 
J. K., 8 c Emmelkamp, P. G. M. (2005). A psychometric evaluati¬ 
on of the Social Skills Rating Systems in children with attention 
deficit hyperactivity disorder. Behavior Research and Therapy, 
43 ( 6 ), 733-746. 

Oppenheim, A. N. (1966). Questionnaire design and attitude 
measurement. London: Morrison 8 c Gibb Ltd. 

Ozen, A., (^olak, A. ve Acar, Q. (2002). Zihin oziirlii ^ocuga 
sahip annelerin giinluk ya§amda kar§ila§tiklari problem davra- 
m^larla ilgili goru§leri. Ozel Egitim Dergisi, 3 (2), 1-13. 



Ozen, Y. ve Gul, A. (2007). Sosyal ve egitim bilimleri ara§tir- 
malarinda evren -orneklem sorunu. Kazim Karabekir Egitim 
Fakiiltesi Dergisi, 15, 394-422. 

Poyraz Tiiy, S. T. (1999). 3-6yaf arasindaki ifitme engelli ve i$i- 
ten focuklann sosyal beceri ve problem davraniflart yoniinden 
karfilaftirilmalan. Yayinlanmami§ Yiiksek Lisans Tezi, Ankara 
Universitesi, Egitim Bilimleri Enstitiisii, Ankara. 

Russell, A. T., 8 c Forness, S. R. (1985). Behavioral disturbance 
in mentally retarded children in TMR and EMR classrooms. 
American Journal of Mental Deficiency, 89 (4), 338-344 

Sargent, L. R. (1991). Social skills for school and community: 
Systematic instruction for children and youth with cognitive de¬ 
lay. Washington, DC: The Division on Mental Retardation of 
the Council for Exceptional Children. 

Seven, S. (2008). Yedi-sekiz ya§ ^ocuklanmn sosyal becerile- 
rinin incelenmesi. Firat Universitesi Sosyal Bilimler Dergisi, 18 
(2), 151-174. 

Shahim, S. (2001). Correlations between parents and teachers’ 
rating of social skills for a group of develpmentally disabled 
children in Iran. Psychological Reports, 85 (4), 863-866. 

Silver, C. H., Elder, W. G., 8 c DeBolt, A. J. (1999). Social skills 
self-appraisal of children with arithmetic disabilities. Develop¬ 
mental Neuropsychology, 16 (1), 117-127. 

Sucuoglu, B. (2003). Sorun Davram§lar Kontrol Listesi Tiirk^e 
Formu’nun psikometrik ozelliklerinin incelenmesi. Turk Psiko- 
loji Dergisi, 18 (52), 77-91. 

Sucuoglu, B. ve Ozok^u, O. (2005). Kayna§tirma ogrencilerinin 
sosyal becerilerinin degerlendirilmesi. Ankara Universitesi Egi¬ 
tim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 6(1), 41-57. 

§ahin, R. (2006). The effect of parent education on third grade 
children’s social skills. Yayinlanmami§ doktora tezi, Orta Dogu 
Teknik Universitesi, Sosyal Bilimler Enstitiisii, Ankara. 

Uyamk-Balat, G., §im§ek, Z. ve Akman, B. (2008). Okuloncesi 
egitim alan tpocuklarin davram§ problemlerinin anne ve ogret- 
men degerlendirmeleri a^isindan kar§ila§tirilmasi. Hacettepe 
Universitesi Dergisi, 34, 263-275. 

Vostanis, P., Bickerton, W. L., Cumella, S., Chung M. C., Winc¬ 
hester, C., 8 c Doran, J. (1996). Mother and teacher rating of 
maladaptive behavior in children with special needs. European 
Journal of Specail Needs, 11 (1), 117-124. 

Vuran, S. (2005). The sociometric status of students with disa¬ 
bilities in elementary level integration classes in Turkey. Eurasi¬ 
an Journal of Educational Research, 5 (18), 217-235 

Warger, C. L., 8 c Rutherford, R. (1996). Social skills instruction: 
A collaborative approach. Washington: Foundation for Excep¬ 
tional Innovations. 

Winsler, A., 8 c Wallace, G. L. (2002). Behavior problems and 
socail skills in preschool children: Parent- teacher agreement 
and realations with classroom observations. Early Education 
and Development, 13 (1), 41-58. 

Zirpoli, T. J., 8 c Melloy, J. K. (1997). Behavior management. 
Application for teachers and parents (2nd ed.). New Jersy: Pren¬ 
tice Hall. 




